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REPORT ON THE 'IORK OF THE REGIOVAL CONFERENCE
oN
PHILOSOPHY OF EDUCATION IN THE PROFESSIONAL EDUCATION OF TEACHERS
REGION 4

Hotel Gordon, Albany, Ga. November 11 - 13, 1948

SUMMARY OF DISCUSSIONS

I. An Undergraduzte Course in Philoesophy of Education as Part of
Program Leading to Certificecation

The trend in Region 4 is away from including a course in phi-
losophy of education as part of the basic profesgional training of
the teacher. This may mean a swing back toward emphasis on tech-
nigue, with tendenecy to assume underlying orientations or to
have them stated .authoritatively. It may mean, on the other hand,
that the outeomes formerly sought through & separates course in
Philosophy of Education are now being sought through other courses
in the certification program.

If philosaphy of education is to be made & part of other or
all professional coursee in the certifieation program, thers muwmt
be some definite planning to see that this 1s adsquately done. The
teacher of philosophy of educatiom might serve, under the Dean of
the College or the Cheirman ¢of the Department, as liasison person.
Pericdic meetings of all those involved in the professional train-
ing of the undergradnate - in whieh the "philosopher of education®
would partieipate - should be held to soordinate efforts slong this

line.

Beyond this, a courss in Philosophy of Education might well
serve as the final integrating course for the undergraduste program.

There is a trend toward reising the professional trainineg of
teachers to the graduate level - or making the total program a
five year program. If this is done, there should be ample oppor-
tunity to inelude a first course in Philosophy of Edueation in the
basie¢e professional prosrem for teachers,

I1. The Peculiar Function of Philosophy of Education as a Field

of Study
There ie no part of the field of education that can be said fto

beleng peeuliarly to Philosophy of Education., Just as History of
Education deals with all maspects of education from the point of
view of social setting and develooment, just aa Educationsl Psy-
chology may deal with all practices in education from the point of
view of their gffect on the individusal as learner, just as Educa-
ticnal Administration deals with all phases of education from the
point of view of making education function, so Philosophy of Edu-
cation is concerned with the total field of education from the
point of view of values, consistency, and intelligent approach.
Philosophy of Education is the proecess of dealing with alms, ifeli-=
ods, and ecurrieculum of education eritically, comprehensively,
systomatieally, and responsibly.



The immediate coneern of philosophy of education is (1) with
problems, issues, eonflicts (whether recognized or implicecit) in
the total ficld and process of educetion (from pre-natal influences
to post-death possibilities); (2) with assumptions snd pre-suppo-
sitions thet ere conditioning thinking and beghevior in education;
(3) with the use of intelligence (the process of thinking) as the
basic means of resclving conflicts in educetion; (4) with the
process of group deliberation and thinking as essential in reach-
ing the best, long-time solutions to educational problems; (5)
with generalized concepts (principles, standards) whieh ere in-
telligently arrived a%, intelligenily held, and which will be intel-
ligently modifiecd or interpreted througkh further experiesnce and
thought,

ITII, Changes in Attitude and Behavior Whiech the Study of Philoszophy
of Educetion Should Bring About
A list of cocbjectives should include the following:

1, The development of a oriticized standard or body of
pringiples as relating to education.

2y Skill in testing practices by the application of an over-
all standard or bedy of principles, and of testing and re=-
‘toatlng prineciples in the light of continuing expericnce.

3y The hebit of meaking choices of educational procedures in
the light of the tota) range of foreseeable consesguences.

4. The' tendency to seck to meke explicit the premises -
of value and fact - implicit in conflicting positions
regarding education.

6. Inersasing ability to use critical thinking in facing
eduecational difficulties send conflicts.

6. The tendenecy to rely on cooperative group thinking and
deeision, where possible, in deeling with educational
probloms thket are of group concsrn.,

7+ The attitude of seeking to widen the ares of shared

"interests in educetional work.

B. The attitude of cxpecting to work "cooperatively with

people who differ.

1V. Methods of Teamching Philosophy of Education
The methods employed must secure practice with satisfaction
of the attitudes and behaviors listed as objectives., A problem-
eolving method relying largely on genuine group discussion, under
guidance, of problems end issues recognized &g importznt by the
students seocms to be called for. GSince the contral =zim is not &
philosophy but to philosophize, the method of the course nmust be
one in which students philosonhize.

V. Content of thse First Course in Philcsophy of Bdusetiion
Centrel for the course should be o g4t of pertinent nresant
problems in the field of education =and scurce meterials ncedsd in
the study of these problems. The problems that consiitute Fhe
course should be those thet inwvolve conflicting coneceptions oF
sdueational aims, methods, matsrisls; thet have %o do with the
improvemcnt of present practices in education; that look to the
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futurc as seeking to bunild & better civilizstlion. System=tic
content drawn from historical and eontemporary philosophies of ed=-
ucation has & pleece as it contributes to the study of the problems;
it should make an important econtribution to the understending of
present forees and trends and the possibilities (alternrtives for
choice) as next steps.

Baekground i1as needed for fruitful study of problems. This
baeckground ineludes: understending of the n=ture of the proeess of
human living, and of tension areas in the present; an understand-
ing of the demoeratic process; a knowledge of the more important
pitfalls (fallaeies) in thinking and problem solving; a eriterion
or 82t of stendards %o be used in svasluetion. This backgzround
must be eeecured scither as preliminsry to the introduction of. the
problems referred to or be mede a meatter of apecial concern in the
progess of the study of the problems.

While the content of the course, 23 presented to the students,
may well be a seriss of probloms to be studied, the ingtructor
should have a systemetic framowork of content organization. This
mey or may not be in torms of traditionsl and eurrent philosophies;
it may be in terms of = body of principles of education.

List of problems from which a first course mught draw:

1. Kilpatrieck's Syllnbus for = Course in Philoscophy of Education

The developing organization here is in terms of {lT_socinl and

pasychologiecal baeckground lcecading to formulation of the broad
purposcs of cduecation; (2) principles of educetional adminis-
tration; (3) principles of method; (4) vrineiples of curricu-
lum., :

2., Ganders and Armentrout'e Introduction to Philosophy of " Auca-
4 Syllabus, .

3. Dunham's Man frceinst Myvths presents ten social supurstitiona
the consideretion of which micht provide an epprorch to the
course or if trested in their full implication for s uemtion
might constitute the course.

4, Implicit pre~suppositions in our eulture, A mimeosraphed
list . of beliefs which & group of exporienced secondary school
teachers say are widely held by stu’ents, was furnished by
L. E. Metealfl.

5. Robert S5, Lynd'as chapter, "The Pattern of American Culture”,
contains a serics of statements which suggest cutstending
assumptions in Americen life.

£. Contributions to a List of Problems from liembers of the

Conference follow:

(1) h=t 48 the place of the state in education?

(2) th=t is tho teacher's job? How, in broad aspects, drsc
it differ frou the job of other professional workera?

(3) Wh-t does cquality of opportunity mean cs rel ting to
inequeslity of capecity?

(4¢) Why is thse puriod of esdolescence in modern Ameriean
society a period of turbulecnce?

(5) Should all adolescents be in school?

(6) Under whet condltions is work expericnce saucative? Cen
industry ~ under supervision - be an agecney of sound
education®

(7) "hat &s the place of religion in puhlic cducstion?
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(8) "hat are the intcrne=tional ihplications of community
sducation?
Books considered by individusl members of the Conforence out-

standing for use in & first course are:

Bode, How We Learn

Bode, Domoeracy as & Way of Life

Dewey, A Comkon Faith

Dewcy, Individuslism 0ld end New

Otto, Things and Ideels

Inode, An Americen Philosophy of Education

Kilpatrick, Bource Book in the Philcsophy of Education

Eilpetrick, Foundations of Mcthod

Dewey, Democracy and Education

Finney, A Socialogical Philosophy of Education
(lo attempt was mado to compile a list of books; the titles given
were mentioned ineidentally during the discusaion.) .

V1. The Teacher of Philosophy of Education
Growth in service of the teacher of philosophy of education
mey be promoted by individual or group study of problems now
demanding the attention of workers im the fisld.

A few sueh problems are:
l. Tdealist end realist philoscphers heve given c¢lear stoatements
of their programs of genersal education, What is the program of
general cducation from the point of viow of pragmatic philosophy?
2. "het are the demands on education of the increasingly short
work week?®
3., The translation of teehnieal professional writings into com-
mon language, ~Can modern philosophy of education talk in terms
thast the non-speeialist can understand?
4, The huilding of a list of confliects implicit in our culturs;
with emrhasis on econflicts gencerelly unrecognized.

The above section from the report of the conference held
in 1948 has been reproduced and is being sent you as a basis
for ortentation. " The statoements of the report do not represent
daecisieons nor official findings but rather m summary of ideas
thet were batted around during two days of informal discussion;
they do in the main represent ecnscnsus,



